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ABSTRACT 



This final report discusses the activities and outcomes of a 
project designed to train a cadre of school counseling students to work with 
culturally and linguistically diverse (CLD) students receiving special 
education services. The project was a pilot track under the Master of Science 
in Counselor Education, School Counseling program, at Florida International 
University in Miami. At the time the project was funded, the program required 
54 semester hours for completion. Students selected to participate in the 
project were required to register for an additional 6 credits. These credits 
included the Education of Students with Exceptionalities course (3 credits) 
and 3 credits of independent research with a department faculty member. 
Trainees also agreed to complete field experiences in schools where they 
worked directly with students with disabilities. These field experiences 
consisted of a part-time practicum (105 hours) and a full-time internship 
(600 hours) . The project trained and supported 23 school counseling students, 
with tuition scholarships and stipends. Seventeen of these have graduated and 
14 are working as school counselors serving CLD students with disabilities. 
The students' research projects have resulted in publications, presentations, 
research papers, and research symposiums. The publications are included in 
the materials. (CR) 
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TRAINING SCHOOL COUNSELORS TO WORK WITH CULTURALLY AND 
LINGUISTICALLY DIVERSE EXCEPTIONAL EDUCATION STUDENTS 

FINAL REPORT 

PROJECT DIRECTOR: Dr. Adriana G. McEachern Ph.D., L.M.H.C., N.C.C. 

Associate Professor & Director, 

Counselor Education Programs 

Florida International University, Miami, Florida 

DESCRIPTION OF THE PROJECT 

The main goals of the projecl were as follows; 

' (1) To train a cadre of school counseling students to work with culturally and 
linguistically diverse (CLD) exceptional education students (ESE) 

(2 ) To provide tuition scholarships and stipends to these trainees 

(3) To pi’ovide internship opportunities for trainee students to work direetly with diverse, 
exceptional education students, parents, and teachers by providing counseling and consultation 
services in the Miami and Broward County schools 

(4) To provide opportunities for school counseling students to work directly with counseling and 
special education faculty on research projects. 

(5) To disseminate the results of the project to school counselors, counselor educators, school, 

I 

personnel, and other interested parties. 

All Project goals were accomplished, 

CONTEXT 

The ESST Project was a pilot track under the M.S. in Counselor Education, School 
Counseling program at Florida International University, in Miami-known for its high emollmerit 
of minority students. At the time the Project was funded, the program required 54 semester hours 
for completion. Students selected to participate in the project were required to register for an 
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additional 6 credits. These credits included EEX 6051, Education of Students With 
Exceptionalities (3. credits) and 3 credits’ of independent research (MHS 6910) with a department 
faculty member. Trainees also agreed to complete field experiences in schools wherein they 
worked directly with ESE students. These field experiences consisted of a part-time practicum 
(105 hours), and a full-time internship (600 hours). The main thrust of the Project was to 
increase the sensitivity of school counseling students to indi vidual and cultural differences of 
ESE students attending our local schools and to increase their confidence and expertise when 
working with these populations. The aim was also to connect the student trainees with teachers, 
parents, and other school personnel that worked with diverse ESE students. 

The impact of the Project have been many. The project has increased the number of 
trained school counselors with competencies to work with diverse, exceptional education 
students in a variety of ways such as improving self -esteem, increasing effective study habits, 
coping with anger and interpersonal conflicts, relating with teachers and school personnel, 
adjusting to their disabilities, identifying career goals. Students who have emotional, personal, 
social and academic issues may fall behind in student achievement if counseling interventions are 
not provided. Consequently, the services provided by school counseling trainees have impacted 
the student achievement, personal-social adjustment, and career goals of the diverse, students 
with disabilities, they served. In addition. Project results have added to the research literature in 
the form of publications, research presentations at conferences and other venues, and promoted 
an increase in the level of awareness of the needs of students with disabilities on the local, state, 
and national arena. 
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DESCRIPTION OF HOW GOALS WERE ACCOMPLISHED 



' , The goals were accomplished in a variety of ways. Recruitment of students was 

conducted by using the ESST Project webpage, wwvv.flu.edu/~edpsv/'M.cgrant. that was ' 
developed, by soliciting assistance from department faculty who made announcements in class 
regarding the Project, by developing and disseminating a Project Brochure, and by providing an 
Orientation for Trainee students eveiy semester to review tlie Project goals, activities, and 
accomplishments. Support, from administrators in the Miami-Dade and Broward County schools 
was crucial; therefore, regular meetings were held to discuss the Project goals, processes, and 
progress with them. The Counselor Education Advisory Committee was also used as a catalyst to 
solicit support for Project activities. On-going program evaluations, evaluations of interns, 
clinical instructors, and progress toward Project goals were conducted throughout. The Internet 
and on-line resources were used to disseminate project research and activities along with 
publications in refereed and non-refereed publications and presentations at national, state, and 
local conferences and meetings. 

PROBLEMS ENCOUNTERED AND PROBLEM RESOLUTIONS 

Only.a few problems were encountered. Initially, the Project entailed recruiting-students 
who had completed half of the program’s credit hours, but this cause difficulty in recruitment; 
therefore, more flexibility was built into the recruitment process thus allowing for more students 
to be eligible to apply. The first year of the Project was spent recruiting as opposed to funding 
students. Consequently, not all Project funds had been spent by the end of the 3'“' year, and a one- 
year extension was requested and approved. 

. Some problems were encountered internally with the Office of Financial Aid for trainees 



who were .receiving Project assistance and who were also on Financial Aid. These students ■ 
tuitions were credited instead of being credited to the Project were credited to their Financial 
Aid. This resulted in scholarship monies being returned to the grant. Consequently, refunds had 
to be given to students necessitating additional papework on our part. The problem here is that 
FIU’s computer systems are outdated, and the Financiai Aid system does not communicate with 
the Comptroller’s Office and vice versa. FIU is currently updating its computer system to avoid 
these problems from occurring in the future. ■ 

I learned that four' years are needed to adequately complete a Project such as this one as it 
typically takes two years for students to complete the program, and the first year ofthe Project is 
spent coordinating, getting out information, developing materials etc. I also learned that 
collaboration and developing partnerships within the University, in the schools, and in the 
community are critical for program success. I learned you have to stay on top of everything and 
follow-up to assure activities and deadlines are met. 

PROJECT OUTCOMES AND RESULTS 
Project Trainees 

The ESST Project has trained and supported with tuition scholarships and stipends, 23 
school counseling students; 17 of these have graduated; .14 of them are working in the Miami- 
Dade County or Broward County schools as school counselors and are serving diverse, 
exceptional students in some capacity. Six trainees are currently enrolled and completing 
internships. Project trainees were comprised of 20 females and 3 males; 13 Hispanics, 2 African 
Americans, 2 African Caribbeans (Haiti & Jamaica); and 6 of Anglo European descent. 

The Project also supported 4 graduate assi.stants with stipends while the College of 



Education provided a 9 credit tuition waiver. Two of the grad assistants graduated with . 
specialists degrees in school psychology (one is completing her internship and the other is- 
. working as a school psychologist- in Broward County); the other male grad assistant completed 
the Masters in Special Education and is teaching in Miami-Dade County; the current grad 
assistant is completing the Masters in mental health counseling and will be interning this 
summer. The total number of graduate students supported by the Project was 27. 

Project trainees have served over 2000 elementary and secondary school exceptional 
education students while engaged in field experiences in the Miami-Dade County and 
Broward County schools. These schools were predominantly in luban settings and had student 
populations that were very racially and ethnically diverse. During the Project years, Project 
trainees served 378 students in individual counseling, 245 in group counseling, 1414 in 
classroom guidance instruction, and have provided individual and group consultation to 177 
parents of students with disabilities and 104 exceptional education teachers. 

Project trainees also worked with department faculty on independent research projects 
during their participation. This work has resulted in- 3 publications in refereed counseling or 
psychological journals, 2 manuscripts accepted and under revisions, the.ESST Project Research 
Journal ( a cornpilation of several research papers completed by students), 16 presentations at 
national, regional, state, or local conferences, 10 research papers, 2 Research Symposiums 
conducted at the University, 4 email research briefs sent nationally to counselors, counselor 
.educators, and other interested individuals, the ESST Project webpage that reported research 
results, and several newsletter articles. One of the projects. The Relationship Bettveen Depression 
and Anxiety in Students With Learning Disabilities, has obtained external funding. The following 



is a list of the research projects, publications, presentations,- and symposiums. 



Publications 

McEachern, A.G., & Bornot, J. (2001). Gifted students with learning disabilities: Implications 
, , and strategies for school counselors. Professional School Counselor, 5, 34-41. 

Del Valle, P., McEachem, A. G., Chambers, El. D. (2001). Using social stories with autistic ' 
c\\i\AKn. Journal of Poetry Therapy, 4, . ' ■ 

McEachern, A.G. (Ed.). (2000, Summer). Teaching and counseling diverse exceptional 
education students: The ESSf Project Journal, 7, 1-55. 

Astigarraga, J. & McEachern, A.G. (2000). Not broken, just different: Helping teachers work 

withstudents with attention deficit disorders (AD/HD). California Journal of Counseling 
and Development, 20. 28-33. 

Publications Under RevicAv 

Kenny, M.C., & Gans, A. (2001). Comparing the self-concept of LD and non LD peers. Journal 
of Learning Disabilities. Accepted with Revisions. 

Kanski, E., & Del Valle, P. (2002). Demele. Journal of Multicultural Counseling and 
Development. Accepted with revisions. 

Publications In Process 

McEachern, A.G. (2002). Training school counselors to work with urban, culturally, and 
linguistically, diverse, exceptional education students. (Mtuuiscript in progress). 

McEachern,- A.G. , & Astigarraga, J. (2002). Working with AD/EID students: Educators’ 
perspectives. (Manuscript in progress). 

Gallagher, A., & McEachern, A. G. (2002). An examination of teachers’ attitudes toward 
inclusion. (Research and Manuscript in progress). 

National and Regional Presentations 

McEachern, A. G., (2002, March). Serving diverse exceptional education students. Poster. 

, presentation at the American Counseling Association World Conference, New Orleans, 
Louisiana. 
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< Del Valle, P., & McEachern, A. G. (2002, March), t/i'mg social stories with autistic children. ■ ■■ 

. . • American Counseling Association World Conference, New Orleans, Louisiana. ■ . 

McEachern, A. G.. (2000, October). Serving diverse exceptional education students: A current • 
look at school counseling pre^service education. Southern Association for Gounseling ' 
Education and Supervision, Greensboro, North Carolina. .■ . 

McEachern, A.’G. (1999, September). Training school counselors to workwith urban, culturally 
. . • • :arid linguistically diverse exceptional education students,' the -ESST Project:- Poster"- • 

. session presented at the Office of Special Education national conference; Challenges for 
Personnel Preparation in Special Education, Washington D.C. 

. McEachern, A.G. (1999, April). Training school counselors to work with urban, culturally and 
linguistically diverse exceptional education students, the ESST Project^ 

■American Counseling Association World Conference, San Diego, California. 

State Presentations 



McEachern, A. G. (2001, October ). Serving diverse exceptional education students: A current 
look at pre-service counselor education. Florida Federation Council for Exceptional 
Children, Miami, Florida. 

Del Valle, P., & Kanski, E. (2000, November). Jaspora: Understanding the Haitian students 

and their families. Florida School Psychologists Association Annual Conference, Miami 
Beach, Florida. 

Kenny, M.C., & Gans, A. (2000, November). A coinparison of self-concept between students 
with learning disabilities and their non-learning disabled peers. Florida Counseling 
Association Annual Conference, Daytona Beach, Florida. 

McEachern, A.G. & Astigarraga, J. (1999, November). Working with AD/.HD students: An 

educators’ survey. Florida Counseling Association Annual Conference, Tampa, Florida. 

Del .Valle, P. & McEachern, A. G. (1999, November). Group work with ESE students. Florida 
School Psychologists Association, West Palm Beach, Florida. 

McEachern, A.G. (1998, November). Training school counselors to work M>ith culturally and 
linguistically diverse exceptional education students, the ESST Project Flonda ■ 
Counseling Association Professional Conference, Orlando, Florida. ' ■ 
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Local Presentations 



; , • Kanskij'E.,'& Del Valle, P. (2001). Demele. Nova University Clinical Psychology Multicultural 
Counseling Conference, Ft. Lauderdale, Florida. . . • . . . ; 

Kenny, M.C., & Clans, A. (2001, May). Comparing the self-concept ofLD and non LD peers. 
Linking Forces, Micuiii, FL. r > 

Del Valle, P.,-.& Kanski, E. (2001, November). Jaspora: Understanding the Haitian students 
; Florida International University Counseling Center Clinical Internship 

Program, Miami, Florida. 

Kanski, E., & Del Valle, P. (2000). Deme/e , Florida.Intemational Unviersity Multicultural . 
Counseling Conference, Miami, Florida. 

Kanski, E., & Del Valle, P. (1999, November). Demele. Miami Dade County Public Schools 
Student Services Mini Conference, Miami, Florida. 

FIU, Counselor Education 

ESST Research Symposium /, Fall 1999 

Not Broken; .lust Different Flelping Teachers Work with Children with ADD/ADHD 
, Presenter: .loan Astigarraga • 

Using Social Stories with Autistic Students 
Presenter: IT. Dawn Chambers 

Jaspora: Undenstanding the Haitian Students and Their Families 
Presenters: Dr. Patricia Del Valle, Elda Kanzki 

Group Counseling with ESE Students . ! 

Presenters: Drs. Patricia Del Valle, Adriana McEachern 

ESST Research Symposium II 
Sprins 2000 

A Self-esteem Group Intervention for FIigh:School Students with Learning Disabilities 
- Presenter: MaiTa Martinez 

Meeting the Educational Needs of Gifted Students with Learning Disabilities 
Presenter: Javier Bornot ; , 

An Urban School Story: A Preventative and Crisis Intervention Model • ■ 

With Cuban Rafter Children, Los Balseritos Presenters: Drs. Patricia del Valle and Adriana 
McEachern 
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. Selected Research Papers ■ 

'. Bastij'M., Barbetta, P., & McEachern, A. G; (2001). Coimseling and teaching strategies for ■ 
working \vith children with emotional clisahililies. ■ ' ^ 

. ■ Erbelj S., &;Del . Valle, P.- (2002).; The relationship between depression and anxiety in students 
with learning disabilities. 

' Escudero, L, & Kenny, M. (2002). /I neuropsychological screening ofLD students.'- 

i ..Estrada, C. S.; & McEachern, A. G. (2002). Implementing a self-determination model with- 
. secondary exceptional education students in transition. ' 

ic3[co,y[.-, &.Y..e.nx\y,M.Q.t^QT). Inclusion: Students’ Perspectives. 

Gardner, J., & Del Valle, P. (2000). Counseling needs of homeless children. 

Orlando, G., & Del Valle, P. (2000). A survey of parental attitudes and perceptions of 
collaborative and consultative practices in exceptional student education. 

Torres,. P., & Del Valle, P. (2000). A survey of school counselor training in career assessment ■ 
and counseling ESE high school students. 

Curricular Additions 

Asa result of the success of this Project, modifications to the 54 semester hour program 
were made by adding the E.EX 6051, Education of Students With Exceptionalities, to the 
program curriculum. ■ 

Results of Follow-Up Graduate Survey 

A suiwey to determine where the ESST trainee graduates were working following ■ 
graduation and completion of the Project revealed the following; 

A 14 graduates were mailed the survey; 11 (78%) returned the survey 
A 9 of them are working in area schools as counselors 
. - ■ -A 2 are elementary school counselors, 1 is a middle school counselor, 5 are high school 

counselors; 2 are college counselors; 1 is on maternity leave 
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A 9 reported working directly with exceptional education students in the schools 
A They are providing to exceptioncd students the following services: individual 
counseling, group counseling, classroom guidance instruction, conjlici mediation, assistance 



with job placement, parent consultation, teacher consultation, career counseling, job shadowing 
experiences, peer facilitation, child study staffings, 

A When asked on a scale of 1-3 how satisfied they were with the ESST Project in terms 
of the training they received, 100% of them reported being “very satisfied' with the Project 
IMPLICATIONS FOR PRACTICE. POLICY. AND FUTURE RESEARCH 

School counselors have vital roles in the schools in serving the comprehensive needs of 
students with disabilities. They are partners with teachers, administrators, and parents in meeting 
the needs of these students to assure their academic success. However, not all students with 
disabilities have opportunities to see their school counselors because they are overburdened with 
administrative duties, large numbers of students that must be served, and crisis in the schools. It 
would be ideal if there was at least one counselor at evei 7 school dedicated to serving students 
with disabilities. In addition, many school counselors lack training in serving exceptional 

i 

students. Consequently, it is important that during their graduate training, school counseling ' 
students have opportunities to work with diverse exceptional students as part of their internship 
experience. Courses and/or competencies that enhance knowledge and skills in working with 
individuals with disabilities should be part of the graduate training program. Flowever, the 
research shows that this may not true in most school counseling programs (Korinek & Prillaman, 
1992; McEachern, 2002). 

Funding projects such as this one can impact on these barriers by training school 
.counselors with the knowledge base, skills, and sensitivity to serve diverse exceptional student 
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populations. It can also impact on policy by helping to increase the awareness of counselor 
educators, counselors, and school policy makers of the need to include courses, competencies, 
and experiences in counselor education training programs. It is also important that state 
certification requirements and guidelines address the need for competencies and courses in 
exceptional student education and counseling these students. Not all states have such 
requirements (Frantz & Prillaman, 1993; McEachern, 2002). 

Future research should focus on (1) the types of services needed by students with 
disabilities in schools that need to be provided by school counselors; (2) graduate training 
program requirements (courses, competencies, field experiences) in relation to serving this 
population; and (3) state and national certification and accreditation standards in relation to 
serving this population. 

RECOMMENDATIONS FOR OSEP 

1 . Continue to fund school counseling training projects that aim at better preparing school 
counselors to meet the needs of diverse exceptional education students. 

2. Recognize that .special education teachers also must counsel students and consult and 
collaborate with parents and other school personnel and fund training programs that include these 
components into special education training, particularly at the graduate level. 
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ESST PROJECT PARTICIPANTS 
DEMOGRAPHICS 

Total Number of Student Participants = 23 

Graduates 17 

Employed 14 

Currently Enrolled 6 

Ethnic/Racial/Gender Breakdown 



Hispanics 13 

White (non-Hispanic) 5 

African-Caribbean 2 

African-American 3 

Females 14 

Males 3 



Grade Point Average 
Range 3.3 - 3.9 
Mean 3.6 

ERIC 
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SERVICES PROVIPE© IN THE SCHOOLS 
BY ESST PROJECT STUDENTS 
Cininiralative T®tal§ 



SERVICE 


NUMBER 

SERVED 


TYPES OF 

BISABILITIES 

SERVEB 


TOTALS 


Individual 

Counseling 


378 


EMH, LD, VE, 

Tourette 

Syndrome, 

Physical 

Disabilities 


378 

students 


Group 

Counseling 


245 


EMH, 

LD/ADHD, VE, 
Autism 


245 

students 


Classroom 

Guidance 


1414 


EMH, LD, VE, 
Autism 


1414 

students 


Parent 

Consultations 
(individual & 
group) 


177 


EMH, VE, LD 


177 

parents 


Teacher 

Consultations 


104 


EMH, VE, LD, 

Tourette 

Syndrome 


104 

teachers 



Over 2000 students served by ESST Project Trainees 

As of the end of Fall 02 



o 
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Adriana G. McEachern, 

Ph.D., is an associate professor 
zuith Florida International 
University, University Park, 
Miami. E-mail: mceacher@ 
fiu.edu. Javier Bornot is a 
school counselor with Coqmate 
Ace Academy North, Miami, FL 



n the past, many educators saw learning disabilities 
and giftedness as mutually exclusive, although today 
it is generally accepted that an individual can exhibit 
characteristics of both (Brody & Mills, 1997). However, 
students who are gifted and have learning disabilities 
still are often not identified and frequently are under 
served in school systems (I3ix & Schafer, 1996; Hish- 
inuma & Tadaki, 1996; Rosner & Seymour, 1983). For 
these reasons, such students have been referred to as 
being "invisible in many scliool settings" (Rosner & 
Seymour, 1983, p. 77). Appropriate identification of 
these students can be difficult for educators, because the 
learning disability often inhibits or masks the giftedness 
(Maker & Udall, 1985; Silverman, 1989). Conversely, the 
giftedness can also mask the learning disability, as many 
of tliese students, because they are gifted, are often able 
to compensate for the learning deficiencies imposed by 
the disability (Maker & Udall, 1985; Silverman, 1989). 

Moreover, identifying gifted students with learning 
disabilities for placement in appropriate educational 
programs can be problematic because of tl'ie ambiguity 
of the definitions for giftedness and learning disabilities 
(Hannah & Shore, 1995). Educators currently attempting 
■ to identify those students must often rely on the sepa- 
rate definitions for giftedness and learning disability, 
but these definitions are almost always inadequate for 
accommodating students who exhibit the characteristics 
of both groups simultaneously" (Brody & Mills, 1997, p. 
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283). One definition that includes the 
characteristics of both exceptionalities 
is critically needed for appropriate 
diagnosis and placement (Brody & 

Mills, 1997). 

Intelligence tests such as the Stan- 
ford-Binet and the Wechsler Intelli- 
gence Scale for Children (WISC) are 
often used to identify gifted individuals 
(Kirk, Gallagher, &Anastasiow, 2000). 

An intelligence quotient of 140 and 
above, first proposed by Terman in 
1925, was the accepted definition for 
giftedness for many years (Milgram, 

1991). However, the Marland (1972) 
definition, adopted by the U.S. Depart- 
ment of Education and most state edu- 
cation departments and school districts 
(Brody & Mills, 1997), recognized that 
giftedness included a broader concep- 
tion of other abilities. The gifted and 
talented are those who demonstrate 
high aclrievement or potential- in "'general intellectual 
ability, specific academic aptitude, creative or produc- 
tive thinking, leadership ability, visual'and performing 
arts ... compared witl'i others of their age, experience, or 
the environment" (Kirk et al., 2000, p. 118). Most 
recently, the U.S. Department of Education (1993) has 
acknowledged that these talents can be present in indi- 
viduals who come from all cultural groups and eco- 
nomic conditions. 

Students with learning disabilities can experience a 
variety of learning problems, most notably in tl'ie areas 
of language acquisition and usage (Kirk et al., 2000). 
Students exhibiting these cognitive-processmg problems 
tend to achieve below their intellectual ability (Hannah 
& Shore, 1995). A learning disability has been defined as 
a discrepancy between a child's academic achievement 
and his or her capacity to learn (Brody & Mills, 1997; 
Marsh & Wolfe, 1999). A discrepancy greater than one 
standard deviation below the mean on an achievement 
test is typically indicative of a learning disability 
(Mendaglio, 1993). This discrepanc)^ between achieve- 
ment and intelligence is critical for the purpose of diag- 
nosis (Brody & Mills, 1997). Prior to establishing a 
diagnosis, however, alternate reasons for low achieve- 
ment should be exarnined and excluded (H. Rosenberg, 
personal commumcation, September 28, 1999). 

For counseling purposes, researdiers have con- 
tended that students with both these exceptionalities 
can be viewed as underachieving gifted students (Gal- 
lagher, 1997; Mendaglio, 1993; Silverman, 1989). These 
students appear to have significant intellectual poten- 
tial, yet academically are functioning at tlie average 
level or below (Gallagher, 1997). School counselors can 
assume important roles in helping these students sue- 








ceed in tlie schools. This review pro- 
vides a discussion of tlie following: (a) 
the issues associated with appropriate 
identification and educational place- 
ment of gifted students with learning 
disabilities; (b) the characteristics of 
these students; and (c) academic strate- 
gies and counseling interventions for 
working with this special group in the 
schools. 



EcflucatioiriiaB PSacememi^ 

Being able to identify gifted students 
with learning disabilities is of impor- 
tance to school counselors for several 
reasons. First, these students need to be 
identified so they can be referred for 
psydiological testing and diagnosis. 
Approximately 80%-S5% of all referrals 
are made by regular classroom teach- 
ers, many of whom do not have tine 
necessary training and time, needed to distinguish these 
students from others in their classrooms (Hishinuma & 
Tadaki, 1996). Teachers are also less likely to refer stu- 
dents with learning disabilities for giftedness testing, as 
most teachers consider them ineligible for gifted place- 
ment (Minner, 1990). Counselors, familiar with the char- 
acteristics of these dual exceptionalities, can assist 
teachers in accurate identification of these, students and 
development of effective classroom learning strategies 
for them. Second, the services provided by school coun- 
selors can help gifted students with learning disabilities 
cope with the interpersonal,, emotional, behavioral-, and 
academic issues tliey face. Third, parents also have 
problems understanding their children's dual diagnoses 
and can benefit from consultation with school coun- 
selors on the unique qualities and educational needs of 
their children (Mendaglio, 1993). Finally, school coun- 
selors participating in child-study team meetings will be 
better prepared to understand the needs of these stu- 
dents and to recommend vital interventions (Van Tassel- 
Baska, 1990). 

Gifted students with learning disabilities can be 
grouped into three categories: (a) identified gifted stu- 
dents with subtle learning disabilities; (b) unidentified 
students who struggle to maintain average achieve- 
ment; and (c) identified students witl'i learning disabili- 
ties who are later discovered to be gifted (Baum, 1990). 
Conservative estimates indicate that between 2% and 
10% of all children enrolled in gifted programs have 
learning disabilities (Dix & Scliafer, 1996). The students 
who maintain average achievement often go unnoticed 
and are the ones who discover later in life, usually in 
college, that they have learning disabilities (Baum, 

1990). Approximately 41% of gifted students with learn- 
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ing disabilities are not diagnosed until 
college (Ferri, Gregg, «& Heggoy, 1997).- 

Additionally, difficulties identifying 
gifted, students with learning disabili- 
ties are compounded in the primary 
grades because students are often able 
to compensate for tlieir disability (Nor- 
ton, 1996). • Elementary age students 
may demonstrate higher-order thinking- 
skills and contribute to class discus- 
sions but fail to submit written assign- 
ments (Tallent-Runnels «& Sigler, 1995). • 

They may be performing at acceptable 
levels initially; however, they may 
begin to falter in the secondary grades 
as the task demands increase, and tliey 
are no longer able to compensate for 
their disability with their giftedness 
(Tallent-Runnels & Sigler, 1995). 

The effects of misdiagnosis for 
these students can be quite severe. An 
unidentified or misdiagnosed student 
will not be able to benefit from much-needed special 
instmction. Furthermore, students who qualify for one 
program should not necessarily be excluded from the 
. other (Brody «& Mills, 1997). For example, a student 
could score a full scale IQ of 130 or Ingher on the WISC 
III, but have achievement test scores that differ by more 
than 1.5 standard deviations. This student may qualify 
for a gifted program but may also need special educa- 
tional programming for the learning disabilify. Special 
instruction in both areas of giftedness and learning dis- 
ability must be provided. Without appropriate diagnosis 
and placement, the discrepancy between achievement 
and intelligence may not be reduced and may result in 
low self-esteem, boredom, anxiety, disruptive behavior, 
and poor social acceptance for these students (Norton, 
1996). • • . 

Even when properly identified and diagriosed, 
some state policies do not permit sclrool districts to be 
reirnbursed twice for one student, and many of tlrese 
students fail to qualify for multiple services (Brody & 
Mills, 1997; Fox, Brody, «& Tobin, 1983). Furthermore, 
few school districts have dedicated programs for this 
under-served population, and those that are successful 
provide intensive and consistent interventions over 
extended periods (Gallagher, 1997; Johnson, Karnes, «& 
Carr, 1997). One effective, dedicated program is an 
. adaptation of Renzulli's, "Enrichment Triad Model" 
(Baum, 1988). This program provided opportunities for 
students to learn new information and develop acade- 
mic skills by participation in cooperative, small-group 
learning activities based on their interests and academic 
sti'engths. It required the use of a district resource room, 
a teacher, an intern, a university professor, a museum 
curator, several consultants, and a computer mentor. 



After studying seven students identi- 
fied as gifted with learning disabilities 
who participated in this program, 

Baum (1988) concluded that the pro- 
gram was successful, with only one stu- 
dent failing fo complete a project, and 
with most students, teachers, and par- 
ents reporting improved acadenric 
achievement in other areas. While it is 
clear that sucli integrated, holistic, and 
challenging prograrfis are needed, the 
usefulness of these programs are often 
hindered by costs, which are likely to 
be prohibitive for nearly all school dis- 
tricts (Gallagher, '1997; Johnson et al, 
1997).’ 

CharacSerlsiics of Gifted 
Studemafs With LearrtiirGg 
OisabiSitles 

Gifted students with learning disabili- 
ties may have extensive vocabularies, 
which are much more advanced than that of their peers 
(Deshler «& Bulgren, 1997; Ferri et al., 1997). They tend to 
exhibit good listenmg comprehension and are able to 
express themselves well (Hishinuma & Tadaki, 1996). 
They can reason abstractly and solve problems; many 
demonstrate a sophisticated sense of humor (Rivera, . 
Murdock, «& Sexton, 1995). They often prefer creative 
acti vities and usually have keen interests or hobbies 
outside of the school setting (Baum, 1988). 

• Divergent thinking and novel approaches to prob- 
lem solving are often present (Ferri et al., 1997). These 
students may become bored and frustrated with grade- 
level reading or simple rote memorization in mathemat-. 
ics (Dix & Schafer, 1996). Hyperactivity, inattentiveness, 
or impulsivity may be evident (Dix «& Schafer, 1996). 
They often have poor handwriting and spelling skills 
(Rivera et al., 1995). On the WISC-III, these students 
usually obtain Irigher scores on the block design, object 
assembly, picture arrangement, mazes, similarities, and 
comprehension sub tests, but IQwer scores on the vocab- 
ulary, information, aritlrmetic, picture completion, cod- 
ing, and digit span subtests (Dixon cited in Ferri et al., 
1997). Typically, there wiU be more discrepancies and 
variability on the WISC-III subtests than that of a stu- 
dent who is only gifted or only has a learning disability 
(Ferri et aL, 1997). 

Gifted students with learning disabilities were 
found to have lower self-concepts than were gifted stu- 
dents (Van Tassel-Baska, 1991). They were also found to 
have lower opinions of their high school education and 
fewer out-of-class achievements (i.e., in leadership, ath- 
letics, arts) than their higher-achieving classmates (Gal- 
. lagher, 1997). Moreover, in one study, teachers perceived 
therh to be more asocial, less popular, quieter, and less 
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accepted by others than were gifted students (Waldron, 
Saphire, & Rosenblum, 1987). This same stiidy also sup- 
ported Whitmore's (1980) contention that these students 
are at more risk of having lower self-concepts and of 
facing rejection by their peers than are gifted students. 

For gifted students with learning disabilities, confu- 
sion about their mix of special abilities and sharp 
deficits can lead to feelings of frustration, unliappiness, 
and isolation (Baum & Owen, 1988; Norton, 1996; Sil- 
verman, 1989). These conflicted feelings may also result 
in anger and resentment toward others, which may ■ 
affect relationships with peers and family members 
(Mendaglio, 1993). Erratic behavior in the form of 
aggression, withdrawal, and lack of impulse control 
may be manifested at home and in school (Van Tassel- 
Baska, 1991). 

(Guidanoe and Counselling 
in^terventions 

Gifted students with learning disabilities can benefit 
from guidance and counseling interventions provided 
by school counselors. Counselors can conduct individ- 
ual and group counseling to help students improve 
classroom behavior, increase self-esteem, and develop 
positive interpersonal relationships (Gallagher, 1997; 

My rick, 1997; Wittmer, 2000). Including these students 
in peer facilitation programs can encourage peer inter- 
action and help to foster social acceptance and self-con- 
fidence (Myrick, 1997). In addition, counselors can 
promote awareness and an understanding of the unique 
needs of this population by advocating on their behalf 
to school and community representatives (Van Tassel- 
Baska, 1990). A multidimensional approach that 
includes students, teachers, parents, and other school 
professionals has been found to be most effective in 
counseling these students (Mendaglio, 1993; Van Tassel- 
Baska, 1990). 

Consultation With Parents 
Parents of gifted students with leanring disabilities 
often present themselves to school counselors with con- 
cerns. The concerns may include, "Everyone says my 
child is bright, but she doesn't seem to be performing 
up to her level at school," or "My child is really smart, 
but the teachers do not seem to be able to challenge 
him. He is bored, lacks interest, and is not working up 
to his potential in the classroom." Parents of these chil- 
dren perceive discrepancies between their children's 
intellectual abilities and school performance, and seek 
answers to help their children learn. Professional school 
counselors can help by consulting with the parents to 
provide information on the diagnosis and to suggest 
strategies that help support the educational process of 
their children (Snyder & Offner, 1993). Counselors 
should work to reduce the tension that may exist 
between parents, teachers, and students, and to facilitate 



development of appropriate emotional responses 
(Mendaglio, 1993). Counselors can advise parents that it 
will be counterproductive to the results tliey seek to 
embarrass or belittle these children in front of their 
peers (Snyder, 2000). Instead, school counselors. can gen- 
tly encourage parents to speak to these students in pri- 
vate to discipline them and correct their behavior 
(Snyder, 2000). 

It is important for parents to develop an accurate 
picture of the child's giftedness and learning disability 
(Whitmore, 1985). Therefore, they can benefit from spe- • 
cial meetings planned for tlie purpose of providing 
opportunities to vent and discuss feelings of anger and 
fmstration that often result from parenting these special 
children (Daniels, 1983). Support groups can be created 
so interested parents can meet on a regular basis outside 
the school setting. In these groups parents can (a) share 
similar concerns regarding the parent-child relationslrip 

(b) gain competence and confidence in parenting, and 

(c) discuss strategies for implementing change in the ' 
family system (Orton, 1996). Parents appreciate it when 
their opinions are valued; therefore, counselors need to 
invite tliem to participate in the planning process. When 
introducing tlie concept of forming a support group, it 
is importai'it for counselors to emphasize to parents that 
the group will benefit their children as well as other 
pai'ents (Orton, 1996). 

Sharing Academic Strategies With Teachers 
Despite economic constraints that preclude the develop- 
ment of specialized programs for gifted students with 
learning disabilities in every school, a challenging cur- 
riculum can be designed to stimulate their interests 
(Baum, 1988). This curriculum should focus on discov- 
ery, investigative and exploratory learning, and should 
have provisions for students' individual learning styles 
(Young & McIn tyre, T 992). The use of photography, 
drama, art, and otlier unconventional and progressive 
learning methods should be encouraged (Baum, 1988). 
Rote memorization and drill activities should be kept to 
a minimum (Whitmore, ].985). The use of educational 
games in language and math enhances learning without 
frustration, boredom, ^or complaints. Students should 
participate in self-directed activities of special interest to 
them, and they should be allowed and encouraged to be 
creative (Silverman, 1989; Silverman, 1993; Whitmore, 
1985). 

The use of computers for word processing can 
improve language and writing skills (Baum, 1990; Wal- 
dron, 1991). Individualized instruction via computers 
allows students to make mistakes witliout fear of 
ridiaile (Waldron, 1991). Also, these students will bene- 
fit from the visual nature of the computer that entertains 
as well as challenges tlieir superior intellect (Waldron, 
1991). Calculators and tape recorders can also be used 
as teaching aides (Maker & Udall, 1985). Written mater- 
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ial can be taped for students by parents, teachers' aides, 
voluiiteers, or other students. 

The curriculum should assist in the development of 
tliese students' talents, as well as remedy those areas in 
which they are deficient (Silverman, 1989). Educational 
activities and assigimients that focus on students' 
strengths and mterests and highlight abstract thinking 
and creative outcomes help develop their giftedness 
(Baum, 1988; Silverman, 1989). Overemphasis on stu- 
dents' deficiencies will often lead to low self-confidence; 
consequently, reinforcing positive academic behavior 
and achievement is highly recommended (Baum, 1988). 

Students with these dual exceptionalities rely on 
alternative ways of learning (i.e., visually, orally, and 
kinesthetically); therefore, it is important for them to be 
seated where they can clearly see and hear the teacher 
(Maker & Udall, 1985). Teachers should try to make eye 
contact before giving instructions, and to limit the num- 
ber of directions presented at one time (Silverman, 

1989). It may be helpful to also write the directioi'\s on 
the board or on a piece of paper for the student. Realis- 
tic deadlines for completing assignments should be 
given (Maker & Udall, 1985). These students may need 
additional time to complete assignments. For students 
who experience difficulty in completing tasks, coun- 
selors can help teachers develop behavioral contracts 
with specific outcomes, timelines, and reinforcers 
(Thompson & Rudolph, 1996). 

In addition, counselors should advise teachers that 
it is very important to provide emotional encourage- 
ment and assurance that conveys to these students they 
can be successful. Exposing them to role models of suc- 
cessful gifted individuals with learning disabilities 
through films/videos, books, guest speakers, and class 
discussions will help them realize that others have been 
able to overcome tl^ieir deficiencies by focusing on their 
strengths rather than their weaknesses (Silverman, 

1989). 

School counselors can develop collaborative rela- 
tionships with the gifted teacher facilitator, or coordina- 
: tor who usually spends more time with such students 
(Van Tassel-Baska & Baska, 1993). These teachers, 
because of their specialized training, can provide sup- 
port to counselors in meeting the social and psychologi- 
cal needs of gifted students with learning disabilities. 
They are also able to conduct small-group counseling 
and behavior-modification interventions right in tlie 
classroom, reducing the need to take students out for 
these activities. 

Finally, regular classroom teachers need to know 
how to identify gifted students with learning disabilities 
so they can be referred for psycho-educational testing 
and placement. This population has its own set of defin- 
ing characteristics, many of which parallel those exhib- 
ited by students with learriing disabilities and 
attention-deficit /hyperactivity disorders. Teachers 



should be able to distinguish differences between these 
types of students (Dix & Shafer, 1996). It is critical tliat 
they view gifted students with learning disabilities as 
gifted (Whitmore, 1985). School counselors can help 
increase teachers' understanding and kiiowledge by 
facilitating and coordinating workshops that include 
guest speakers who can provide expert information and 
resources (Snyder, 2000). Counselors can prepare infor- 
mational materials for teachers that focus on the special 
needs of these students and on learning strategies that 
have proven helpful. Opportunities for dialogue and 
discussion of teaching strategies should be a major con- 
sideration during development of educational seminars 
for teachers. 

Individual and Group Coimseiing With Students 
The paradox for gifted students with learning disabili- 
ties is that they must accept their intelligence while rec- 
ognizing they may be less capable in certain academic 
areas than are their less intelligent peers (Daniels, 1983). 
Adults often tell these gifted students that the students 
are bright, but lazy, and are not living up to their poten- 
tial (Daniels, 1983). These students face multiple expec- 
tations and pressure to excel, which they may feel 
inadequate to fulfill (Kaplan & Geoffroy, 1993; Whit- 
more & Maker, 1985). These paradoxical feelings can 
place these students at more risk of stress, burnout, self- 
blame, and suicide than their peers are (Delisle, 1986; 
Hayes & Sloat, 1989; Kaplan & Geoffroy, 1993). Since 
they grow up dealing with adjustment issues, gifted stu- 
dents with learning disabilities often are not aware that 
they can behave and think in different ways. Cognitive- 
behavioral interventions are designed to help them 
change their thinkiirg, feelings, and behaviors (Vernon, 
1990). While there seems to be no specific research on 
the use of cognitive-behavioral interventions with gifted 
students, this approach has been succe.ssful in reducing 
aaxiety and in increasing leadership, initiative, and 
internal locus of control in adolescents with learning 
disabilities (Omizo, Lo, & Williams, 1986). 

When applying a cognitive-behavioral approach, 
counselors can begin thd counseling process with a dis- 
cussion about the concept of having a learning disability 
while also being bright. Students need to understand 
and accept that both can exist simultaneously, and tliat 
inadequacy in one area or skill (e.g., spelling, organiza- 
tion) does not mean inadequacy in all areas. Negative 
self-talk must be discouraged, and counselors can teach 
these students to repluase negative thinking and self- 
talk mto positive verbalizations. Counselors can use and 
teach students Ellis' (1995) A, B, C, D, and E approach to 
dispute negative thiiaking. A, B, C describe how the 
problem develops and D, and E are the steps that will 
be taken to correct it (Thompson & Rudolph, 1996). It is 
important for counselors to reinforce rational, positive 
verbal expressions, belief systems, and behaviors as 
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they are exhibited. Other cogrutive- 
behavioraJ strategies such as stress- 
reduction techniques (e.g., relaxation 
training, imagery) can be included in 
individual counseling (Kaplan & 

Geoffroy, 1993). 

Art therapy is another technique 
that can be incorporated in both indi- 
vidual and group counseling with this 
population. Art will appeal to many of 
these students' creative nature and can. 
provide an outlet for self-expression, 
especially for those cliildren who are 
withdrawn and feel isolated from their 
peers (Orton, 1996). Art therapy is goal 
oriented, and symbolism is used to 
release painful feelings that may have 
been passively withstood by the stu- 
dent for years (Kellogg & Volker, 1993). 

The artwork provides a medium by 
•which to discuss problems and begin to 
set goals. While appealing to all grade 
groups, art can also be used to assess student needs, 
solicit diagnostic Information, and to build the counsel- 
ing relationship (Orton, 1996). Art techniques are ideally 
conducted in a room with a sink (for clean-up), plenty 
of art materials and supplies, easels, and other mediums 
of artistic expression (i.e., clay, play dough, finger 
paints). However, counselors who are on a budget and 
have limited office space need only to have constmction 
paper, crayons, markers, and clay available for students 
to use in art interventions. 

Counselors. can allow students to draw freely with 
limited structure, or they can ask them to draw specific 
objects, things, or events. For example, students can be 
asked to draw tliemselves, their families, homes, 
schools, and special events in their lives. It is important 
to listen and observe students carefully as they draw. 
Counselors will be able to gauge students' progress by 
observing the hostility and anger demonstrated while 
drawing or pounding on clay, or by the intensity and 
change in the colors of the paintings (Orton, 1996). The 
role of the counselor is to accept students' artwork and 
to encourage expression of feelings, problems, and con- 
flicts based on the drawings. As the student tells the . 
counselor what has been drawn, the counselor begins to 
draw out feelings, thoughts, and values by using a facil- 
itative, person-centered approach such as that used in 
nondirective play therapy (Ryan & Wilson, 2000). 

A problem-solving approach can be another effec- 
tive technique to use in individual counseling. In this 
intervention, attention should be given to helping the 
student identify personal and academic strengtlis and 
weaknesses. Counselors can present weaknesses or- 
areas for improvement as conquerable challenges that 
can be mastered (Silverman, 1989; Whitmore & Maker, 



1985). In counseling, students can gen- 
erate strategies and solutions to allevi- 
ate weaknesses. It is also for scliool 
counselors to help students focus on 
their strengths, talents, and gifts and 
ways to' further develop them (Silver- 
man, 1989). Therefore, counselors 
should seek out information regarding 
students' hobbies, interests, and 
extracurricular activities (e.g., sports, 
music, art) and should inquire about 
the relative pjogress made in these 
activities. Students who are not 
engaged in these activities should be 
encouraged to do so and should be pro- 
vided with information on how they 
can participate. Gifted students with 
learning disabilities need to know that 
participation in sports and hobbies has 
been found to improve the abilities and 
academic performance of students with 
similar difficulties (Whitmore & Maker, 
1985). If agreeable to the student, tlie counselor can, at 
some point during the counseling process, facilitate a 
conference between the child and his or her parent(s) 
to provide opportunities for sharing and discussing the 
options and solutions generated in individual 
OLinseling. 

Counselors can teach study skills individually or in 
groups to promote self-discipline and positive study 
habits. Information on effective methods for note taking, 
summarizing reading content, memorizing, and review- 
ing and studying for examinations should be provided 
(Van Tassel-Baska & Baska, .1993; Walker, 1982). Stu- 
dents with learning disabilities experience problems 
witli organization, especially organizing for learning 
activities (de Bettencourt, 1987). Essential to the counsel- 
ing intervention is a discussion of strategies to help stu- 
dents organize and later be able to retrieve information 
(Whitmore & Maker, 1985). Counselors should encour- 
age tlie use of compensation strategies such as writing 
down all class assignments in a specific notebook that is 
color-coordinated by class, using worksheets and study 
guides, and checking for spelling errors before turning 
in assignments, (Baum, 1990; Skinner & Schenck, 1992). 

Group counseling with this population should 
include a focus on self-esteem building, positive peer 
interactions, and identity formation (Mendaglio, 1993). 
Groups focused on stress reduction and healthy coping 
behaviors are also recommended (Kaplan & Geoffroy, 
1993). Small groups can be formed with botli gifted stu- 
dents and gifted students witli learning disabilities so 
that both groups can share similar experiences and 
develop new friendships (Mendaglio, 1993; Whitmore, 
1985). Similarly, groups with a foais on social skills 
development should include students who demonstrate 
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these skills and behaviors appropriately, as tliey can act 
as role models for others (Mendaglio, 1993). Many 
gifted students with disabilities will be relieved to know 
that, similar to many students with special needs, they 
may need assistance adapting to their new learning 
environments (Snyder & Offner, 1993). 

Groups that emphasize teaching goal-setting and 
problem-solving skills will also be of benefit to gifted 
students with learning disabilities. However, goals must 
be kept specific and short-range so that the students can 
recognize immediate achievement and success, (Daniels, 
1983). College and career guidance information should 
be made available, especially at tine high scliool level, 
aldiough career exploration and guidance activities 
should really begin as early as elementary school (Van 
Tassel-Baska, 1990). College-bound students need 
instruction on the purposes and uses of the Scholastic 
Assessment Test-I (SAT-I) and the ACT assessment (Van 
Tassel-Baska, 1990). They also will need information on 
the best time to sit for these exams and on how to access 
information about test items and practice tests they can 
complete. Students need to know that if documentation 
of a learning disability is provided to the testing service, 
special testing accommodations (e.g., more time, com- 
puter testing) may be allowed (Skinner & Schenck, 

1992). They also need assurance tl'iat once in college 
they can be successful. Consequently, counselors advis- 
ing college-bound gifted students with learning disabili- 
ties should inform them of the varied types of college 
programs available to assist them (Skinner & Schenck, 
1992). 

Advocacy 

Advocacy for gifted students with learning disabilities 
can consist of several types of activities. One significant 
way counselors can advocate for these students is to 
communicate with other school personnel on problems 
and general issues regarding the needs of this popula- 
tion (Van Tassel-Baska, 1990). Counselors can also assist 
students by monitoring their progress through appro- 
priate and successful school experiences (Parke, 1990). 
This oversight can involve ensuring that academic 
classes are consistent with students' career goals and 
encouraging students', participation in extracurricular 
school activities that enhance academic learning and 
development of social skills. Counselors can also set up 
tutorials in academic subjects for which students need 
assistance- Peer facilitators can act as tutors ai'id buddies 
to these students (My rick, 1997). 

School counselors can mform parents about the 
process of evaluation and educational placement and 
encourage them to be active participants in the process. 
Through their team participation in child study teams, 
counselors can help influence others to ensure that 
gifted students with learning disabilities receive appro- 
priate services (Van Tassel-Baska, 1990). Referrals to out- 



side agencies or school specialists may be necessary; 
therefore, counselors should have a list and network of 
resources available to share as needed (Lombana, 1992). 

ConcSusions 

Gifted students with learning disabilities are misdiag- 
nosed, under served, and invisible in our schools. These 
students have special needs that require appropriate 
educational programs and curricula. They must be iden- 
tified early and placed in specialized programs to 
enhance their giftedness, while rernedying or compen- 
satiiig for their learning deficiencies. School counselors 
can be facilitators and collaborators to ensure that these 
students then have positive, successful academic, per- 
sonal, and social experiences. Counselors are advocates 
and mediators among students, parents, teachers, and 
other school professionals. A multidimensional guid- 
ance and counseling approach tliat focvises on the 
strengths and interests of gifted students with learning 
disabilities is recommended to serve this special 
population. £1 
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